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1. Introduction to the Mulberry Bush - a registered charity 

 

 
The Mulberry Bush - Showing the way in therapeutic child care 

 
 
Drawing on its unmatched expertise, experience and innovation, the Mulberry Bush is a centre of 
excellence which delivers a unique approach to therapeutic care for children, their families and 
communities. 
 
The Mulberry Bush as a charitable organisation incorporates three separate but complementary 
areas; 
 
The Mulberry Bush School is a leading therapeutic residential school in the UK for 38 week and 
52 week children – all staff are trained to an exceptionally high level to enable them to support 
troubled children and their families so that they can achieve the best possible prospects for their 
futures. 
 
The Mulberry Bush Outreach shares the charity’s core principles of a Psychodynamic 

understanding, Reflective culture and Collaborative working to strengthen the culture and 

leadership in organisations that support vulnerable children and families. 

 
The Mulberry Bush founded the International Centre for Therapeutic Care, a free alliance which 
promotes Therapeutic Child Care, Social Pedagogy and Trauma Informed Practice. 
 
As a charity, The Mulberry Bush is committed to raising awareness of the issues facing troubled 
children and their families. 
 
 
Charitable Purpose: 
 

‘To provide specialist therapeutic services to meet the social, emotional and 

educational needs of emotionally troubled and traumatised children, their families 

and wider communities’ 

 

  



 

5 

2. Quality and purpose of care 

 

2.1  A statement of the range of needs of the children for whom it is intended that 

the Mulberry Bush School provide care and accommodation 

The Mulberry Bush is a therapeutic community providing a highly integrated combination of 

therapeutic education, care and treatment for primary aged boys and girls with severe social, 

emotional and mental health difficulties. (In health terms the children would be deemed tier three or 

four, and have ACE (Adverse Childhood Experiences) scores of four or more). It also works 

intensively with those children’s families. A child’s placement at the Mulberry Bush is for 38 or 52 

weeks. Children are referred from all over England and Wales.  

The children we help come to us with a wide range of needs and a variety of diagnoses. Many of 
the children can broadly be described as having an attachment disorder of some kind while other 
diagnoses may include; Attachment Disorder, Attention Deficit Disorder (ADD), Attention Deficit 
Hyperactivity Disorder (ADHD), Oppositional Defiant Disorder (ODD), Autistic Spectrum Disorder 
(ASD) and Complex Trauma or Developmental Trauma Disorder. 
  
The following list is designed to provide straightforward information for those who are thinking 
about referring a child to us. It describes some of the behaviours that children are likely to display 
(although not necessarily all at the same time).   While this list focuses on difficulty it is important to 
note that children placed with us also have many positive qualities which we look to nurture and 
make more dominant features of their personalities. 
 

● Attachment difficulties can cause a child to struggle with relationships with their family, 
friends and important people in their lives. They can often find it difficult to develop 
meaningful relationships with others. 

● A lack of empathy means that a child finds it difficult to understand the feelings of others or 
to take other people’s feelings into consideration. 

● Children with an imbalance between dependency and independence will either be over 
reliant on other people or will try to be prematurely or excessively “non-dependent”. 

● If a child has experienced conscience development delay they are likely to have little 
understanding of their effect on others. 

● Many of the children placed with us experience deeply and intensely felt and expressed 
sadness. At these times they will struggle to engage with others or will absent themselves 
from groups. 

● A further symptom might be a child’s very limited capacity to tolerate frustration, which can 
result in high levels of aggressive behaviour. 

● A child placed with us often seeks total control over many situations. This might be evident 
through constant arguments over rules and structures or a rigid reliance on them. 

● It is also possible that a child denies any responsibility for situations they might have some 
responsibility for. 

● Commonly, the children we work with experience difficulties expressing their feelings other 
than through behaviour breakdown. They struggle to talk about their feelings and let others 
know through extremes in their behaviour. 

● There is likely to be a variety of school learning difficulties which might include poor 
attention, an inability to learn from experience, destroying school work or general low levels 
of achievement. Essentially, their emotional problems present barriers to successful 
learning. 

● Low self-esteem is another common trait. Children might be reluctant to show the work that 
they have produced or try new experiences. As they do not feel good about themselves 
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they will avoid appropriate risk-taking as it may result in what they perceive as “getting it 
wrong”. They may also repeat negative patterns of behaviour to avoid the risk of change 
and experiencing the unknown. 

● There are times when a child at Mulberry Bush School will display sexually inappropriate 
behaviour. This can include sexually explicit language, gestures and inappropriate touch 
which cause others to feel uncomfortable. 

● Some children may wet or soil themselves when ordinarily at their age they would be “toilet 
trained”. The medical term for this is enuresis (wetting) and encopresis (soiling). 

● It is common that a child will easily induce high levels of anxiety in others. They make 
people around them feel very worried either by putting themselves and others in danger, by 
threatening violence or damaging property. They often have a sense of unpredictability and 
being out of control. 

● In addition to the behaviours described above, a child referred to us also may have been 
prescribed behaviour modification medication. Although there may have been some change 
in the child’s behaviour at first, the effects of the medication seems to be less pronounced 
over time. 
 

Children rarely exhibit all these features and even the child who demonstrates many does not 
usually do so to a high degree all the time. Additionally, there are almost always a number of 
positive features about a child who causes such great concern. Many of the children referred to the 
Mulberry Bush School can be loving and lovable. At times the children can be genuinely and 
movingly open about their difficulties and fears as well as being concerned about others. We would 
not wish the child to lose these capacities which may serve them well. We work to develop and 
increase the occasions when such positive qualities are genuinely present.  
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2.2 Details of the Mulberry Bush School’s ethos, the outcomes that we seek to 
achieve and our approach to achieving these 

 

 

 

Vision Statement: Transforming Troubled Lives Together – providing excellent therapeutic interventions to 

severely emotionally troubled children and their families to support them to thrive and achieve fulfilling lives 

within their communities and as part of society. 

 

To achieve this we aim for the children to make outstanding progress in their ability to meet 

our 11 key elements: 

1. Use and apply learnt skill and knowledge 

2. Be a successful learner 

3. Make a contribution and become involved in the immediate and wider community 

4. Improve their self –awareness and  value achievement 

5. Involve themselves appropriately in their care and the care of the environment 

6. Involve themselves appropriately in a group 

7. Reflect on and communicate feelings rather than act them out 

8. Ask for help and make use of it 

9. Keep themselves and others safe 

10. Build healthy and mutually trusting relationships 

11. Be able to play 

 

An assessment of the child and where applicable the family’s needs, is carried out during the first 
term (4 months) of placement. This together with the comprehensive referral paperwork provides 
baseline assessment information from which care, education and treatment plans are developed 
and ensures that progress is closely monitored. Support is given to families to develop their 
understanding of the difficulties they face and enable adaptation and change where appropriate. 
  
We are a Therapeutic Community (TC); a structured, psychologically informed environment 
where the social relationships, structure of the day and activities are all deliberately designed to 
help people’s health and well-being. Interacting with other community members is the mechanism 
for change. Everything that happens in the interactions between community members in normal 
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everyday life is a learning opportunity. Relationships of all kinds are important. There is a 
reflective culture where members are encouraged to be curious about themselves & each other 
and are helped to be so; all staff members are participant observers in the therapeutic work. The 
essence of a TC is being with rather than doing to. All community members are expected to make 
a contribution to the community in a way that fits with their ability. Responsibilities and expectations 
increase as community members grow and progress. This creates, for all community members, an 
important sense of belonging to a whole that is greater than the sum of its parts. 
 
In our therapeutic community the life of groups and groupings is important. A group reflects, 
amplifies and changes the emotional life of the people in it so a group is a good place to process 
life experiences, communicate unmet needs and take in therapeutic experiences. Groups offer 
children peers, role models, chances to communicate, a culture to invest in and make their own. 
  
Things we do: Sharing assembly, community meetings, circle time, making things better, Key 
worker / teacher meetings, planned routines, lots of talking about ourselves and each other; class, 
house, group work and many other groups and groupings. 
  
The Mulberry Bush’s theoretical approach is psychodynamic / psychosocial. In addition, our work is 
informed by attachment theory and a systemic approach, both in how we think about the children 
but also in how we think about staff dynamics. Our approach fits well with social pedagogy. 
Ongoing developments in trauma research and the impact of trauma on brain development is 
helping the organisation further adapt and define its approach. The process of helping the child is a 
combination of therapeutic living and education, closely integrated with work with families and 
professional networks. It can also include individual or group therapy and life story work. 
 
The Mulberry Bush School offers individualised integrated therapeutic care, treatment (group living 
in residential households) and education (following the adapted National Curriculum) plans 
overseen by a multidisciplinary treatment team of highly trained professional staff including a 
therapist. This group for each child is referred to as their Treatment Team. The main therapy in the 
provision is the therapeutic milieu, but individual and group therapies are available and include 
individual drama and music therapy, individual psychotherapy, group work, life story work, speech 
and language therapy, educational psychology, family work, VIG (Video Interaction Guidance) 
work, family therapy and MFT (multi family therapy). The Mulberry Bush also has an Outreach 
service delivered by a National Teaching School (The Mulberry Bush Outreach 
https://www.mulberrybush.org.uk/outreach/#.WnMkLa66-M8 ) which provides training and 
consultation, linking Teaching, Research and Practice for staff, external organisations and schools. 
All of these interventions and services are located on one site and are provided as appropriate to 
meet the individual child and their family’s needs. 
 
Our adapted National Curriculum education reflects the great value we place on helping all 
pupils to make good progress in their academic, social, health and emotional skills and knowledge. 
We recognise the fundamental importance of raising all pupils’ self-esteem, improving their 
attitudes towards learning, developing their view of themselves as competent learners, and 
preparing them for their next stage of education and life. 
 
Children are placed at the Mulberry Bush School due to their severe social, emotional and mental 
health difficulties. The placement provides a holistic, integrated approach to their education and 
care. In order that all children make the best possible progress our curriculum planning provides 
focused teaching within the school day, and then lots of opportunities within the residential 
experience for extension, generalisation and practice of this learning. Together this creates a 24 
hour curriculum approach. 
 

 

https://www.mulberrybush.org.uk/outreach/#.WnMkLa66-M8
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The Mulberry Bush School Model of Practice  

Children who have 

suffered trauma 

Our Staff members 

offer therapeutic 

relationships that 

are 

The Mulberry Bush School   

Communicate 

through their 

behaviour 

Resilient Is a therapeutic 

community 

Works closely with 

families and professional 

networks 

Need therapeutic 

relationships in 

addition to empathy, 

nurture and 

affection. 

Containing Knows that play matters Fully authorises staff 

members working directly 

with children 

Have potential for a 

healthy and 

wholesome social, 

emotional and 

academic life 

Non-judgmental & 

non-punitive 

Offers an adapted 

National Curriculum  

Education 

Believes Support and 

professional 

development are essential 

for all members of staff 

Require adaptation 

to them as 

individuals. 

May find family life 

overwhelming. 

Authentic* 

 

 

 

 

Supplements 

psychodynamic theory with  

● Systemic theory 
● Attachment theory 
● Neuroscience 
● Social pedagogy 
● Trauma informed 

practice 
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2.3 A description of the accommodation offered by the Mulberry Bush School 

including –  

(a) How the accommodation has been adapted to the needs of children 

(b) The age range, number and sex of children for whom accommodation is provided  

(c) The type of accommodation, including sleeping accommodation 

 

The Mulberry Bush is a residential special school with children’s home. It was established on the 

same site in Standlake (https://www.google.co.uk/maps/TheMulberryBushSchool) in 1948. The 5 

acre purpose built site is located in rural Oxfordshire and provides a school, residential homes, 

Therapies and Networks Team and a training team all on one outstanding site. There is a focus on 

play and the accommodation provides a wide range of facilities that encourage play individually 

and in groups.  

 
The Mulberry Bush School consists of five purpose-built residential houses for up to 31 children 
between the ages of 5 and 13. The education part of The Mulberry Bush School is on-site and 
operates as an independent ‘non maintained special school’ for children of the same ages, 5 to 13, 
who are resident at the Mulberry Bush School. During the school holidays children on a 52 week 
placement will reside in the 5th house (The Burrow). 
 

 
 

Between the four term time houses (Rainbow, Pegasus, Jigsaw, Sunset) there are 31 single 
bedrooms for boys and girls and a range of communal areas, with each house also having their 
own garden with play equipment. Rainbow is the intake / assessment house and Pegasus, Jigsaw 
and Sunset provide homes for the children post assessment. Additional to this are separate offices 

https://www.google.co.uk/maps/place/Witney+OX29+7RW/@51.7201432,-1.4354451,17z/data=!3m1!4b1!4m5!3m4!1s0x4876c97eb8d530c3:0x6da1c100f4480d51!8m2!3d51.7210308!4d-1.4340144
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and meeting rooms, therapy rooms, a soft-play room, regulation room, sports hall, a central kitchen 
and dining area. The site also offers an equipped independent 1 bedroom visitor’s flat which is 
available to visiting families as well as a suite of 4 independent rooms (The Squiggle Family 
Rooms) connected to The Burrow for family work.   
 
The fifth house (The Burrow) has six ensuite single bedrooms and two sleeping-in rooms.  Upstairs 
is a light, communal ‘snug’ area designed to support the children during settling time, have quite 
time and to take part in group meetings.  The Burrow has a large communal kitchen/dining room 
and separate lounge both of which open out into its own garden with purpose built play equipment.  
The Burrow has been purpose built for children who currently do not have a family placement for 
them to return to during weekends home and school holidays.  The purpose of this provision is to 
enable continuity of care and treatment in the absence of family and; when identified supporting 
the child, family and network with the task of negotiating how to become a family unit.  Whilst 
located on the same site as the other houses and the school, The Burrow has a clearly defined 
boundary and separate entrance in order to differentiate the children’s living experience between 
school time and holiday time.  
 
Each child at The Mulberry Bush School has their own bedroom and the children are supported in 
personalising and individualising their rooms to reflect their interests and personal identity.  All of 
the children’s bedrooms are in close proximity of the staff sleeping-in rooms.   
 
 
 

 
 
 

All houses are located around a large ‘village green’ that provides carefully designed play 

equipment, an all-weather pitch and ample space for the children to play with staff, ride bikes, play 

football and run around.     

 

 

 

 

 

 

 

 

. 
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The whole site is maintained to a high standard by an in house 3 person maintenance team.  All 

houses have been specifically designed to provide a safe, reliable and homely environment for the 

children as they are helped to find ways of understanding their complex lives, managing their 

challenging behaviours and to live and learn alongside others. The homely environment supports 

the group process, having large living spaces where the group can gather to think and talk 

together.  

 

The Mulberry Bush School is registered for up to 31 boys and girls aged 5 to 13 years.  The 

children live in groups of up to 8 across 5 houses and 4 classes.  During the school holidays 

children on a 52 week placement reside in the 5th house.   

 
 
The tasks of the houses 
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Rainbow House (Intake and Assessment House) 

 
 

The task of the Rainbow House is to provide a gentle 
introduction to The Mulberry Bush, providing a smooth, safe 
and supportive transition. This assessment house was created 
at the request of the children who said they found the first year 
at The Mulberry Bush the toughest. The household team 
works closely with the education team and the therapies and 
networks team to observe, assess and reflect on the children’s 
behaviour, social and emotional functioning, mental health and 
educational needs, all contributing to an overall assessment of 
the child across all areas of the school. They also get to know 
and develop a working alliance with the family and network, 
considering the work that will be needed to stabilise the 
situation for the child, either supporting the family to create 
greater stability when at home or to assist in finding a new 
family.  Lastly Rainbow staff have a key role preparing the 
children and carers for the move to a parallel house and 
supporting the transition.  

 

Jigsaw, Sunset and Pegasus Houses (parallel houses)  

 

 
 
 
 

 

The aim of a parallel house is to foster a continuation of 
the social, emotional, educational and physical 
development of the child, through their placement 
objectives and treatment plan; this is done within an 
integrated reflective working model, through strategies 
and therapeutic intervention in all areas of the 
school. The child’s Treatment Team (Key Worker, 
House Manager, Therapist, Teacher, Family and 
Network Practitioner) are responsible for planning and 
monitoring progress throughout the child’s stay. There 
is an ongoing process of assessment throughout the 
child’s stay, ensuring that we maximise the child’s 
progress and we are looking to intervene in areas 
where we feel a change in approach may help. This 
Treatment process is summarised in the child’s 
Integrated Treatment Plan which is shared with the 
child’s family and professional network. 
 
The experience of living in groups with and alongside 
the children forms the main therapeutic provision. Staff 
are highly trained and provide a highly structured living 
experience for the children individually and in groups, 
combining structure, routine and boundaries, 
opportunities for thinking together about living in the 
group and plenty of fun activities. Staff also support the 
children in their transitions into the education day and 
attendance at any individual or group therapy. All the 
households have a shared task of preparing the 
children for their transitions home at the weekend’s 
home or school holidays or to their time in The Burrow 
if they are not going home to a family. 
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The Burrow (Break / 52 Week House) 

 

 
 
The Burrow is a newly built home for staff to look after children on 52 week placements during 
the school holidays and weekends home. The Burrow is staffed by a team familiar to the 
children, as they work alongside the children in the other households and the education area 
during term time. The Burrow provides an experience of consistency and continuity from the 
structures and program of the term time experience through to the holidays and weekends for 
children who are currently without a family placement. The days are still carefully thought about 
and managed with staff continuing to provide a 24 hour planned curriculum experience that 
provides fun whilst supporting the children's agreed treatment aims. 
 
The Burrow’s key focus is supporting the children during the transition from their care setting into 
a family placement. Working closely with the Local Authority, the Therapies and Networks Team 
and the house will establish home placements, ideally within a year of the child’s date of 
admission. They will then work with the family / carers to support the process of coming together 
as a family, moving in and coping with the transition into a family so that the placement has a 
greater chance of succeeding for the long term. The task of the house will also be to support 
children who are experiencing a breakdown at home by providing them with consistency of care 
throughout the process of finding a new home placement or stabilising the current one. 
 

 
 

2.4 A description of the location of the Mulberry Bush School 
 
Standlake is a village in the west of Oxfordshire. Standlake village has a recreation ground, a 
primary school - (with which the Mulberry Bush School has an excellent relationship), cricket club, 
riding stables, fishing lakes, a small leisure centre/swimming pool which the children can access 
and village hall. Five miles to the west is Witney, an historic market town with a good selection of 
shops. Around ten miles to the east is the city of Oxford which has an ethnically diverse population 
and which offers many positive opportunities for the children.  
 
Due to The Mulberry Bush School being contained on one site with excellent facilities, there is a 
sense of boundary and containment separate to the village which enables children to integrate in a 
safe and structured way, dependent upon their developmental needs. 
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Whilst Standlake is a village in rural Oxfordshire there are very good transport links with the M40 
within 20 miles to the east, the M4 to the south and the M5 to the west. There are also two 
mainline train stations in Oxford and another in Didcot. There is a regular bus service that runs 
through Standlake that joins Standlake with Witney and other surrounding towns, and from there 
buses run very regularly to Oxford. 
 
The location provides the children with an environment that reduces opportunities to engage in risk 
taking behaviours and is conducive to the therapeutic treatment of them.  The Mulberry Bush 
School is located within reasonable proximity to local villages, towns and services ensuring access 
to health, education, cultural and leisure facilities as identified in the children’s individual Care 
Plans. 
  

2.5 The arrangements for supporting the cultural, linguistic and religious needs of 

children    

During the initial stages of a child’s placement their cultural, linguistic and religious needs will be 

assessed. This will support the staff’s understanding of the whole child including their background, 

cultural experiences, religious experiences and current home circumstances and setting.   Once 

the assessment has taken place, cultural, linguistic and religious needs of the child are included in 

the child’s relevant plans.  Staff are supported in identifying additional training requirements to 

enable them to meet the needs of the children.  During the course of each year The Mulberry Bush 

acknowledges and celebrates a selection of cultural events.  Staff liaise closely with families to 

ensure that any involvement their child may have in cultural events does not compromise or go 

against their own family beliefs and values.  During our family open day families are invited to bring 

a favourite meal or dish to share.  As with arrangements for the needs of children from ethnic 

minorities, all strategies are integrated into all aspects of provision, play, discipline, education, 

assessment, staffing. 
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2.6 Details of who to contact if a person has a complaint and how that person can 

access the complaints policy 

The complaints officers are the Chief Operating Officer – John Turberville – 

jturberville@mulberrybush.org.uk or the School Director - Lee Wright - 

lwright@mulberrybush.org.uk. If the complaints officer is unable to resolve the matter, the 

complainant can contact the Chair of Trustees via his secretary Lucy Lowe - 

llowe@mulberrybush.org.uk  

The school can provide the complaints policy which is also available on the web site: 

www.mulberrybush.org.uk under ‘school’ then’ policies and documents required by the DfE. 

If anyone wishes to contact Ofsted their phone number is: 0300 123 1231 

There is a clear complaints procedure for children and complaint forms are available from any staff 

member.  Children are able to contact an independent advocate at Coram VOICE by phone from 

their households if they wish (0808 800 5792) or can contact the Children’s Commissioner 0800 

5280731.    

 

2.7 Details of how a person, body or organisation involved in the care or protection 

of a child can access the child protection policies or the behaviour management 

policy 

The Mulberry Bush Safeguarding Policy and the Behaviour Management Policy, including 

sanctions, rewards and use of restraint can be found on The Mulberry Bush website. 

https://www.mulberrybush.org.uk/our-school/policies-and-reports-required-by-the-dfe/ 

 

 

 

 

mailto:jturberville@mulberrybush.org.uk
mailto:lwright@mulberrybush.org.uk
mailto:llowe@mulberrybush.org.uk
mailto:rcampbell@mulberrybush.org.uk
mailto:rcampbell@mulberrybush.org.uk
http://www.mulberrybush.org.uk/
https://www.mulberrybush.org.uk/our-school/policies-and-reports-required-by-the-dfe/
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3. Views, wishes and feelings 

 

3.1 A description of the Mulberry Bush School’s policy and approach to consulting 

children about the quality of their care 

 

Consulting children and all community members is at the heart of The Mulberry Bush’s therapeutic 

community approach. Through this process of engagement, the children are empowered to 

become agents in their own lives in age appropriate ways and valued participants in the safe 

running of the community. The children are consulted through the following forums: 

● Community meetings - once weekly where every member of each house gathers to think 

together about the week, celebrate achievements, targets, children’s agenda and anything 

of significance 

● Household meetings - up to three times a day to plan, think together and to consider 

anything that might be affecting the group or its individuals. 

● Sharing time - once a week during term time the whole school gets together to celebrate 

achievements, sing with the choir, hear the work the school council has done and think 

together about common themes affecting us. 

● Circle time - class time to think together in the group and plan the day’s work 

● School council - group of elected students who meet weekly to think together, make 

decisions and plan for future developments, chaired by a student chair person 

● ‘child’s contribution’ section on the Integrated Treatment Plan - before every review each 

child has the opportunity to fill in a questionnaire based on their experiences and wishes for 

the future - this assists them into participating in their reviews. 

● Staff interviews - the school council members participate in meeting and interviewing 

potential new staff 

● Children’s questionnaire - the children have a detailed set of questions annually which are 

pulled together to give the whole school areas to work on  over the following year 

● Teacher / key worker meetings - once a term the children and their key worker attends a 

discussion with their teacher to talk about how they are doing in class and with their work 

and planning for how they can get the help they need to continue progressing 

● Targets setting - in the classes and houses children are involved in thinking about areas to 

work on and then reviewing their progress against these areas. 
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3.2 A description of the Mulberry Bush School’s policy and approach in relation to – 

(a) Anti-discriminatory practice in respect of children and their families: and 

(b) Children’s rights 

 

The Mulberry Bush is committed to valuing and promoting diversity in all areas of recruitment, 

employment, training and promotion. The Mulberry Bush will work towards an environment that is 

based on fairness and inclusiveness, where all children and all employees can develop their full 

potential, irrespective of their race, colour, nationality, gender, marital status, age, disability, 

religious belief, political opinion, or sexual orientation. 

  

We believe that it is not possible to be neutral in relation to equality and diversity. We must work to 

recognise, address and reduce the prejudice in society and our school which is rooted in the 

anxieties and difficult feelings we all have, but struggle to face. If we do not do so we collude with 

the status quo and so contribute to the harm these cause. 

We recognise that to achieve success in this area we have to acknowledge and address the bias 

and privilege inherent where one group is in a majority position. This is in accordance with the 

psychodynamic and systemic principles which underpin our work. 

We expect all staff to respect the diversity of the children and their colleagues. 

Our staff, our children and all visitors should expect to be treated fairly and with dignity. 

Achieving and maintaining diversity is not only concerned with keeping within the confines of the 

law, but also gradually seeks to educate every staff member so that discrimination can become a 

thing of the past. 

  

There is an equality and diversity policy in place which can be supplied on request. 

 

At the Mulberry Bush we are committed to providing a safe and respectful environment for all the 

children in our care.  Through the program of encouraging the children to become involved in all 

aspects of being a part of the community, their needs and rights can be met and everyone can find 

ways of living harmoniously together.  All types of bullying are actively discouraged and we have 

set interventions to help those children who are being bullied and those who bully. Religious and 

cultural festivals and celebrations are acknowledged, learned about and celebrated.  

We believe that all children should be treated as individuals. However to achieve this it is important 

that attention is paid to the needs of children from ethnic minorities. Such a strategy needs to be 

integrated into all aspects of our provision, play, discipline, education, assessment, staffing. 

 

The School recognises that preservation of the child’s ethnic and cultural heritage is an inherent 

right.  It is essential that assumptions are not made on the basis of children’s background. During 

the assessment of a child, their cultural, linguistic and religious needs will be explored. This has 

two linked aims: 

  

•      To increase staff teams’ awareness of the culture of a child’s home and community. 

•      To increase staff awareness of their own preconceptions and unexamined beliefs which 

might affect their work with children and families. 
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All staff working with the children should have a good understanding of the child’s needs and how 

they may differ from others. It may be appropriate to seek services and personal contacts in the 

community that will support the child’s ethnicity. 

 

For the ethnic minority child, the relevant plans need to recognise their physical and social needs 

related to food, hair and skin care, clothing, religion, education and history. 

 

At the Mulberry Bush School, we are committed to achieving equality. One of the main obstacles to 

this is racism. We do not underestimate the extent and effects of racism both within our society and 

our school climate. We aim to identify, challenge, deal with and eliminate racism in our school, thus 

promoting equality of opportunity and good relations between persons of different racial groups. 

 

Working with issues of racism in any setting is both vital and challenging work. At The Mulberry 

Bush we live and work with children who have experienced serious disruptions to their primary 

care and nurture. Consequently they often have an immature sense of self and their self-worth. 

The children placed at the school for specialist care, education and treatment find it very difficult to 

contain their own strong feelings and raw emotions. Therefore, when upset, they will use many 

forms of abuse to express their own hurt and make others feel the impact of that hurt. Racist 

language is one such form of abuse. Our view is that when a child uses such language, even in an 

unintentional and unthinking way, it is the role of adults to explain to them that any abuse is 

unacceptable and that we continually need help to own our hurtful feelings rather than put them 

onto others.  We also need to feel empowered to explain to children that racist language inherently 

carries with it destructive and manipulative societal implications, which none of us should accept, if 

we are engaged in helping children to grow into caring future parents and citizens.  

 

The children are aware of and use the complaints procedure when they feel other means of 

addressing their concerns have not been heard. Children have regular contact with their family 

members as appropriate, are also advised of their right to contact their social worker and have 

access to an independent advocacy service provided by Coram Voice. 
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4. Education 

 

 

 

 

 

4.1 Details of provision to support children with special educational needs 

Assessment and Individual support 

Many of the children who are placed at the Mulberry Bush have a range of complex learning 

difficulties alongside their social, emotional, mental, health problems which affect their ability to 

learn. Our Special Needs Co-ordinator has responsibility to oversee the following areas of work to 

ensure that these children are supported: 

● That learning difficulties are identified as soon as possible. We employ an Educational 

Psychologist who assesses all identified children and is available to look at on-going areas 

of concern. We also employ a Speech and Language Therapist, who assesses all new 

children when they start at the school, and sessionally, an Occupational Therapist to 

assess identified children early in their stay and then to advise staff on strategies to help 

children in identified areas. The specialists also provide intensive 1:1 work with children 

where necessary. 

● For some children we use local primary schools to explore where a child stands within the 

mainstream child group and to aid with reintegration. 

● To provide individual and small group programmes to meet individual needs. Once a 

problem area has been identified the teacher plans work to help the child to address this.  

● To have oversight of learning interventions, these include Catch up literacy and Catch up 

numeracy, Spellodrome. 

● To provide support for teaching teams in planning for individuals. The Special Needs Co-

ordinator is able to use her experience and knowledge to assist the teaching teams in their 

planning or for putting them in contact with others who could help. 

● To use external professionals and agencies to work with children and support staff in their 

work. We have developed a range of links with local agencies that are available to support 

our work. These include our local GP practice, Hearing Impairment Service, Speech and 

Language Unit, and a specialist teacher for dyslexic children. 

 

 

 

Structure of the Education Department 

Children at the Mulberry Bush School are taught in three stages, Foundation stage, Middle Stage 

and Top Stage.  All children new into the school begin their time in one of our two foundation 

stages.  These do not resemble conventional mainstream foundation classes but are set up to 

enable children to settle back into learning.  Many of the children who start at the Mulberry Bush 
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have been out of education for an extended period of time and have been in many schools, 

alternative provisions or home tutored before starting with us.  This means that, very often, they 

are anxious about being in the classroom, find it difficult to build trusting relationships with adults 

and are unable to make and maintain friendships with other children.  In the foundation groups the 

focus on the work is often about enabling each child to have a positive and successful experience 

of learning. 

Children move through the stages depending up completion of their Learning Behaviour Wheels.  

These focus on learning skills and children’s capacity to engage in learning, each child will move 

from the Assessment Stage wheel, to Getting Ready for Middle stage, Getting Ready for Top stage 

and finally becoming an Independent learner.  Children are encouraged to review their wheel every 

half term to assess their readiness to move stages. 

Once children have completed their Assessment stage and Getting Ready for Middle stage wheels 

they will move into one of the parallel Middle and Top stage classes where they will continue to 

develop their learning skills.   

Due to the mix of different ages and abilities of children in each class it is essential that the 

learning needs of every child is met.  All work is differentiated with teachers using Planning for 

Progress in maths and literacy; this identifies the next steps for learning for each child.  

 

4.2 If the home is registered as a school, details of the curriculum provided by the 

home and the management and structure of the arrangements for education 

 

The school uses an adapted National Curriculum, with the topics chosen from the Cornerstones 

curriculum to engage the children.  Each topic runs through the same Cornerstones of learning: 

Engage – hook children in with a memorable experience. 

Develop – allow children time to gather the skills and knowledge they need to develop a deep 

understanding. 

Innovate – offer creative experiences that allow children to apply their skills, knowledge and 

understanding. 

Express – provide the space and time for reflecting, evaluating, and celebrating learning. 

This cross-curricular approach brings all the subjects together in project based learning; it is 

practical and creative as well as meeting the expectations of the National Curriculum. 

Children are assessed in their learning using Target Tracker and standardised assessments; 

Salford reading test and the Sandwell maths test.  We also track progress in the foundation 

subjects using the Cornerstones assessment framework. 

Our school day runs from 9.10 am until 3.15 pm with an hour break from lunch between 12.00 and 

1.00 pm.  Children are brought over to class by the adults who have been working in the house in 

the morning: this is our ‘transition time’.  These adults will give brief feedback about key events 

from the morning and night before and stay a short while to settle each child to their early work.  At 
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12.00 adults from the class take the children back to the house for a ‘handover’ in the house, again 

brief feedback and supporting the children to settle.  This process is repeated in the afternoon.   

The routine for the day, broadly, is Early work, circle time, maths, break and literacy in the morning 

and in the afternoon topic based learning and/or PE.   

Children also have access to an extended curriculum: this includes Forest Schools, Play and 

Wilderness Skills (PAWS), Learning outside the classroom, Outward Bounds, Nurture Groups and 

a range of cultural and social experiences. 

 

Working together 

 

The Education Team works very closely with Group living to ensure the best outcomes for every 

child placed at the school.  Each child’s teacher is part of the treatment team and is therefore 

involved in discussion around individual input, provision and progress; socially and emotionally and 

academically.    

 

When children first start at the school Rainbow House support a timetable provided for every new 

child to allow them to integrate into the classroom slowly.  Each child is on a reduced class 

timetable, increasing the time in the classroom over a two week period. During this time, when in 

class, every child is supported in class by an adult from Rainbow House. 

 

There are termly pupil progress tracking meetings which are attended by the teachers, household 

managers, and the Head of the Therapies and Networks Team.  During these meetings we review 

the termly progress of each child, academic and social/emotional and discuss whether each child 

has met their expected progress.  From these meetings it might be decided that further 

assessments are carried out, observations take place or a learning intervention put in place. 

 

Children are encouraged to take part in homework.  Class teachers provide a list of activities to 

support each half-termly topic.  The houses have identified homework slots which enable children 

to complete homework tasks.   

 

At the beginning of each term we have a teacher/key worker meeting where the teacher has an 

opportunity to meet with a child’s key worker or link worker to discuss progress, areas to target and 

how each child can be supported in the class and with their learning.  We also hold a yearly 

Education Open Day for parents and carers to meet with teachers. . 
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5. Enjoyment and achievement 

 

5.1 The arrangements for enabling children to take part in and benefit from a variety 

of activities that meet their needs and develop and reflect their creative, intellectual, 

physical and social interests and skills 

 

 

The Mulberry Bush School organises a wide variety of opportunities in order to incorporate a fun 

and effective 24 hour curriculum. These are aimed at reinforcing and extending each child’s skills 

and knowledge, and help them apply their learning to different contexts. We have on site a large 

playing field, an all-weather pitch and a fully equipped multi-purpose sports hall. We also have a 

ball pool / soft play area where the children can let off steam and a sensory room where children 

can regulate themselves when agitated. Each household is well resourced to provide a wide range 

of activities after school and at the weekends to support children’s learning. These may include art, 

reading, sports, numeracy games, music and discussions. We encourage the older children to join 

local clubs and societies, such as football, athletics, theatre and dance. 

We run our own after school clubs and activities. Our list of clubs and activities varies based on the 

child group but may include: 
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● Basketball 

● Running 

● Football 

● Pedal Go-carts 

● Sensory regulation area (ball pool) 

● Gardening 

 

We provide individual drumming for many children. Children attend off site community organised 

activities and clubs (we call them secondary experiences) such as cubs, brownies, rugby, 

cheerleading, football, horse riding, gymnastics, Youth Club etc. 

We have also developed a You've Got Skills award system which is internet based and is 

accessible to children, staff and families/carers. This system is similar to Duke of Edinburgh and 

has a wide range of awards covering sports, arts, skills and interests that the children can work 

towards in the class or house environment. The awards are targeted to support the children with 

developing social skills and with their social and emotional development. The awards are 

beautifully designed and the children collect them onto a lanyard. Through the internet we 

encourage families/carers to support the children during holidays with the activities.  

Each year we organise a camping week where the children are split up into three groups, that 

balance emotional functioning and safety, and they participate in camping in tents in different parts 

of the country or on our site. They have many activities arranged for them with some educational 

element involved.  

We also organise an activity week once a year. This involves some of our most functioning children 

going to Wales where they stay with our staff at an activity centre where they participate in a range 

of outdoor activities such as climbing, gorge walking and kayaking. The rest of the children stay on 

site but may do canoeing, horse riding, wall climbing, mountain biking, or just running up hills and 

rolling back down again. 

 

6. Health 

 

6.1 Details of any healthcare or therapy provided, including – 

(a) Details of the qualifications and professional supervision of the staff involved 

in providing any healthcare or therapy; and  

(b) Information about how the effectiveness of any healthcare or therapy 

provided is measured, the evidence demonstrating its effectiveness and 

details of how the information or the evidence can be accessed 

All staff are highly trained in Therapeutic Child Care (Level 5 Foundation Degree in Therapeutic 

Work with Children and Young People accredited By University for the West of England) and 

through their internal training together, staff are enabled to share similar ways of understanding the 

pupils’ needs. The staff are involved in regular case conferences, consultations and treatment 

team meetings. Therapists are part of treatment teams and provide consultancy to the task. Pupils 
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are actively encouraged to become involved in understanding their own needs and working with 

staff to have these needs met. 

The Therapies and Networks Team, as well as providing consultation, guidance and support to 

teams, provides music therapy, individual and group drama therapy, psychotherapy and speech 

and language therapy to those children who are identified as having a need for, and the capacity to 

make use of, this element of our service. All therapists have a professional accreditation with a 

recognised training body, which includes regular continuous professional development (CPD). 

Therapists have their own professional insurance. The school checks annually that therapists keep 

their registration up to date. 

Therapists have internal peer group supervision once per fortnight. They have individual 

supervision once per half term.  

We have good links with the local child and adolescent mental health service (CAMHS) service. A 

CAMHS psychiatrist runs a clinic on site once per term, where children on medication have their 

cases reviewed. We also have direct access to consultation with all the local specialist CAMHS 

teams with whom we can consult as necessary. 

The School Council who play an active role in the overall health of the school and link with 

managers to make changes where identified. 

We have over many years employed a school nurse; this is a vacancy that is currently being 

advertised.   

We employ a part time Speech and Language Therapist, an Educational Psychologist and a 

sessional Occupational Therapist. 

We have a ‘Safeguarding Trustee’ (who was previously the LADO for Oxfordshire) who meets with 

our designated officers regularly ensuring appropriate action is taken and systems are working 

effectively.  

Children are registered with the local GP Practice with whom we have an excellent working 

relationship. Shortly after arrival at the school, we have the option for the GP to carry out a medical 

on each child.  

Each child has a Placement Plan which through our Internal Case Conferencing system ensures 

that all departments are working to develop a shared understanding of the child and they are 

supported to maximise the use of learning opportunities. The Integrated Treatment Plan includes 

records that show in graphical form the child’s progress.  

Therapies and Networks Team: 

The Mulberry Bush works closely with families and professional networks because working 

with a child in isolation is less effective and more difficult. Very often our experience is that children 

referred to us have networks around them that have been struggling together for some time and so 

benefit from some additional support. This involves building relationships with families and external 

professionals that help to stabilise home and school life, develop a shared understanding of the 

child, mobilise all possible resources and understanding, and build and maintain a therapeutic 

consensus between us all.    
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All staff members aim to collaborate actively with families and networks.  Most families and carers 

have strengths and resources that can be mobilised to solve problems and improve the quality of 

family life in ways which work for their family. We also have a great deal to learn from parents and 

carers. Staff members try to work together with families and carers so we can all understand what 

a child’s behaviour might be communicating to us. Parents and carers can then explore new ways 

to help change long-established dynamics and patterns of relating.  Working closely with the 

professionals in a child’s network involves coming to a shared understanding and sharing risk 

when necessary.  

 

Things we do: We offer a range of opportunities (residential family weekends, multi family therapy, 

home visits, foster carer days, adoptive family groups) where families, staff members and children 

can work together. 

 

Therapies and Networks Staff & Qualifications: 

 

● Jennifer Browner – BA (Hons), MSc Special Education, MACP– Head of Therapies and 

Networks Team, Consultant Child Psychotherapist 

● Rachel Denney – Med Special Education, Dip. Speech & Language Pathology & Therapy, 

HCPC - SALT 

● John Agudelo – BSc Psychology, PG Dip Psychodynamic Practice, MSc Family Therapy, 

MA Psychoanalysis - Family and Networks Practitioner 

● Stuart Harragan – MSc. Psycho-Social Studies, BA (Hons), PGS Social Services 

Management, Cert. in Therapeutic Childcare, NVQ4 CCYP - Family and Networks 

Practitioner 

● Diana Nixon –  Family and Networks Practitioner, Domestic Violence qualification 

● Emily Jones, Dramatherapist - BA, MA in Dramatherapy 

● Dave Noble, Music Therapist - BA, Post Grad Diploma in Music Therapy 

● Family Link Worker – Sophie Warrell 

 

 

7. Positive relationships 

 

7.1 The arrangements for promoting contact between children and their families 

and friends 

 
The Mulberry Bush works with children's families as well as with the children residentially. 
Promoting contact and integration of children with their family, or another family if this is not 
possible, is central to our ethos. The Therapies and Networks Team includes three Family Network 
Practitioners who promote contact with children’s families and engage in work to enable the 
creation of a stable home base for the child to integrate back to. For those children who have no 
family base, we work actively with the local authority to identify a family for the child and support a 
carefully planned transition of the child to that family. As well as hosting contact visits, we have a 
family flat where families can stay over for extended periods of time with their child and a family 
suite (Squiggle) which provides therapy rooms and ensuite accommodation for families.   
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To support the stability of families, we also run termly residential family weekends, where a number 

of families stay at the school and we work with them in different groups and groupings.  Families 

are supported to engage in planned activity sessions which provide the opportunity to have fun 

whilst also giving parents the opportunity to observe staff talking to and working with their child.  

We run termly foster carers’ groups which provide both a peer support element as well as some 

training in how to best work with children who can be so challenging during their placement. We 

have recently started a similar group for adoptive families. 

We welcome parents and carers visits to their child and ask that these are planned in advance.  

Children have the opportunity to develop friendships outside of the Mulberry Bush School through 

clubs such as brownies, cubs, sport...  These relationships are supported within the context of the 

child’s developmental and emotional needs. 

 

8. Protection of children 

 

8.1 A description of the approach to the monitoring and surveillance of children 

The school believes that due to the experiences the children have had, it is important that staff 

remain in close proximity to the children at all times. High staffing levels, structure and routine 

ensure that children are kept in sight and held in mind at all times. During transitions throughout 

the school day Therapeutic Childcare Practitioners support teaching staff by accompanying the 

children. During term time there is one member of staff is timetabled to sleep-in each of the 38-

week houses (Rainbow, Jigsaw, Sunset and Pegasus) and during holidays and weekends when 

the 52-week house (The Burrow) is occupied two members of staff are allocated to sleep-in.   

This differentiated sleep-in pattern reflects the change between the 38-week and 52-week 

programme.  At night time there are two senior members of staff available on an on-call rota to the 

residential team at all times.   

Group living staff teams are timetabled to work alongside the children until 9:00-9:30pm, although 

staff remain on shift until children are settled.  It is our experience that once children are settled 

they remain asleep.  Between the hours of 10.00pm and 8.00am the children of each household 

are monitored by the staff ‘sleeping-in’.  The staff are aided by an audio visual system (CCTV) 

which is sited in the corridors outside the bedrooms. The system does not film in children’s 

bedrooms. The system temporarily records sounds and pictures.  Where necessary, for example 

when children become frequently distressed at night, additional baby monitors are sited outside the 

bedroom doors of some children.  These additional monitoring systems are put in place in 

consultation with referring authorities and/or parents/carers in order to ensure that the emotional 

needs of children can be attended to.  These systems enables any child to quickly attract the 

attention of a staff member should they need to. The Burrow also has buzzers on bedroom doors 

as do some of the bedrooms in the 38 week households. These alert staff if a child is moving from 

their room in the night. All these systems are designed to enable the child’s needs to be tended to 

by the sleeping in staff member. 
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We have an electric door locking system that ensures that we know that doors are secure from the 

outside during the evening and night time hours, or if any door is tampered with. We have a policy 

to support this system. 

 

8.2 Details of our approach to behavioural support, including information about –  

(a) The home’s approach to restraint in relation to children; and  

(b) How persons working in the home are trained in restraint and how their 

competence is assessed 

 

At the Mulberry Bush we are very focused on supporting children to find more appropriate ways of 

communicating their strong emotions rather than acting them out. However we do expect staff to 

intervene physically as a last resort, to secure the safety of the child or others when alternative 

strategies are not effective. We are aware that children are referred to the Mulberry Bush because 

all other settings have been unable to look after them due to their severe challenging behaviour 

and so it is inevitable that there will be a level of staff intervention needed. Part of our work is 

therefore to reduce the need for adults to take over the management of the children and through 

the course of their placement to support them to take control of their own behaviour.  The 

knowledge taught on the Foundation Degree supports staff to understand and engage with the 

behavioural communication of the child.  The Team Teach method focuses on increasing the range 

of de-escalation strategies and interventions in order to reduce risk and reliance on restraint and 

restrictions, and also safe ways of physically intervening where necessary. 

Where staff have responsibility for the teaching, care and management of the children they are 

trained to Intermediate Level with dedicated Advanced Modules. Where they do not have any 

responsibility in their job descriptions for the children or are not working directly with the children 

they are trained at Foundation Level. We have four staff trained as Team Teach advanced tutors. 

Authorisation is given to staff to use the techniques included in their training as indicated in the 

child’s records and risk assessments. 

All physical interventions are recorded and any ground restraints are reported to Team Teach 

every 6-8 weeks for monitoring.  We have a permanently employed practitioner who is an 

advanced Team Teach trainer who monitors and analyses incidents of restraint, supports staff to 

consider their practice and offers additional support through weekly ‘Early Intervention Clinics’.   

This role is further supported by an independent consultant who visits termly and occupies the role 

of external verifier.   

Incidents of physical intervention are subject to weekly monitoring in order that trends and patterns 

can be examined in more detail and interventions to support change can be put in place.   
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9. Leadership and Management 

 

9.1 The name and work address of – 

(a) The registered provider; 

(b) The responsible individual; and 

(c) The registered manager 

 
The Mulberry Bush School 
Abingdon Road 
Standlake 
Oxfordshire 
OX29 7RW 
 
The Responsible Individual is Lee Wright and his work address is as above. 
The Registered Manager is Claire McCarthy and her work address is above.  
 

9.2 Details of the experience and qualifications of staff, including any staff 
commissioned for the professional supervision of staff, including staff that provide 
education or health care 

Set out below is our staff list with their qualifications. In addition to the qualifications staff arrive with 
we require all care and education staff to undertake our Foundation Degree in Therapeutic Work 
with Children and Young People. This is a level 5 qualification accredited by the University of the 
West of England and supports our staff to understand therapeutic practice and to provide a high 
level of consistency and continuity of experience for the children in how they are understood. 



Registered Charity Number: 309565     www.mulberrybush.org.uk                                                                                     

Staff List – 23 October 2018 – 31st August 2019 

Services Leadership Group Chief Executive Officer 
John Diamond, Ba (Hons), Ma in Therapeutic Child Care, Ma in Consultation & the 
Organisation 

 Chief Operating Officer John Turberville, BSc, Int. Cert. In Family Therapy, MA In Therapeutic Child Care 

 Director Lee Wright, BSc (Hons), PGCE in  Education 

 Executive Head Teacher Andy Lole, Med 

 Head Teacher Jessica Hooper, BMus Music First class. Postgraduate Certificate in Education  

 Head of Group Living 
Claire McCarthy, BSc (Hons) PG Dip. In Psychodynamic Care 
Level 6 Leadership and Management 

 
Head of Therapies and Networks 
Team 

Caryn Onions, BSc (Hons), CQSW, Member of the Association of British 
Psychotherapists 

 Head of Outreach Service 
Dave Roberts, BA (Hons), Dip. SW, MA in Therapeutic Child Care, Advanced Award 
in Social Work,Prof. Cert. Management, PG Cert. Teaching and Learning in Higher 
Education 

 Referrals Manager Angus Burnett, PG Dip Dramatherapy, MA In Therapeutic Child Care  

Children’s Services Therapies and Networks Team 
John Agudelo, BSc Psychology, PG Dip Psychodynamic Practice, MSc Family 
Therapy,  MA Psychoanalysis  

  
Jennifer Browner, BA (Hons), MSc Special Education, Member of the Association 
of British Psychotherapists 

  David Noble, Bachelor of Arts & Post graduate Diploma in Music Therapy 

  Emily Jones, Master of Arts in DramaTherapy 

  Rachel Denney Registered Speech and Language Therapist, HCPC 

  
Stuart Harragan, BA (Hons), PGC Social Services Management, MSc Psycho-
Social Studies,  
Certificate in Therapeutic Childcare, NVQ4 Care of Children Young People 

  Sophie Warrell 

  
Diana Nixon, City and Guilds Families Moving Forward. BBK – Domestic Violence. 
Accredited Course on Complex needs and Drug/alcohol abuse. 

Care Teams Deputy Head of Group Living 
Michael Staines, BSc (Hons), Pg. Dip. Psychoanalytic Observational Studies, 
Nvq4 Health & Social Care And Leadership & Management For Care, APPCIOS -  

BPC organisational therapist. 

  
Richard Hartwell, BA (Hons) NVQ4 Care Of Children & Young People, NVQ4 
Health & Social Care And Leadership & Management for Care  

http://www.mulberrybush.org.uk/
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 Household Managers Mike Bowring, FdA in Therapeutic Work With Children & Young People 

  Rebecca Lutman, NVQ3, FdA In Therapeutic Work With Children & Young People 

  
Joy Oldfield, BA (Hons), PG Dip. Psychoanalytic Observational Studies, FdA In 
Therapeutic Work With Children & Young People 

  
Nicky Turberville, MA Play Therapy, BA (Hons) Psychology, NVQ4 Health & 
Social Care & Leadership & Management for Care  

 Deputy Household Managers 
Tim Collett, BTEC Dip. Care, FdA in Therapeutic Work with Children & Young 
People 

  
Siobhan Foster-Weston, BA, FdA in Therapeutic Work with Children & Young 
People 

  
Matthew Wareham, BA (Hons), FdA in Therapeutic Work with Children & Young 
People 

  
Claire Gaskins, BSc (Hons), FdA in Therapeutic Work with Children & Young 
People   

 
Senior Therapeutic Childcare 
Practitioners 

Bonifacio Delos Santos, BA, BLaw, Certificate in Therapeutic Work with Children 
& Young People 

  
Lisa Hutchings, Diploma National Nursery Examination Board, NVQ3 Health & 
Social Care, FdA in Therapeutic Work with Children & Young People 

  Brian Tungate, Dip. Pre-School Practice, Early Years Foundation Degree 

  Alex Boyd, BSc (Hons), FdA in Therapeutic Work with Children & Young People 

  
Danielle Pryde, NVQ2 Childcare & Education, FdA in Therapeutic Work with 
Children & Young People 

  
Kevin Babu, BA (Hons) Psychology & Counselling, FdA in Therapeutic Work with 
Children & Young People 

  
Carolyn Sweet, NVQ3 Health & Social Care, FdA in Therapeutic Work with 
Children & Young People 

  Alex Niner, FdA in Therapeutic Work with Children & Young People 

  
Steven Leonard, Level 3 - Dip Pre-School Practice, FdA in Therapeutic Work with 
Children & Young People,  

  Mark Smith, FA Level 1 in Coaching Football 

 
Senior Therapeutic Childcare 
Practitioner / LSW Coordinator 

Kevin Ellis, BA (Hons), FdA in Therapeutic Work with Children & Young People, 
NVQ3 Health & Social Care, Therapeutic Life Story Work Diploma 

 Therapeutic Childcare Practitioners 
Rita Baptista, BA in Social Education, Diploma in Psychopathology and Intervention 

with Children and Teenagers,  Diploma in Social intervention with Children and Young 
People 
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Alice Campbell-Bird Certificate in Therapeutic Work with Children & Young 
People 

  Beau Craven Certificate in Therapeutic Work with Children & Young People 

  Tom Bennington, Certificate in Therapeutic Work with Children & Young People 

  
Joe Crawley, FDA in therapeutic work with children and young people, NVQ levels 

1&2 Sports coaching , F.A level 1&2 football coaching  

  Vincent Evans FdA in Therapeutic Work with Children & Young People 

  
Vicky Field, BSc (Hons) Diet & Health, FdA in Therapeutic Work with Children & 
Young People 

  Sharon Gitau, Certificate in Therapeutic Work with Children & Young People 

  Victoria Faulkner-Barrett, FdA in Therapeutic Work with Children & Young People 

  Nicola Othmani FdA in Therapeutic Work with Children & Young People 

  
Georgina Palmer, BSc (Hons) Psychology , Mentoring, NVQ Level 2, Counselling 

Skills, Level 2 (NCFE approved), Certificate in Therapeutic Work with Children & 
Young People 

  Toby Stanton FdA in Therapeutic Work with Children & Young People 

  Sophie Bramble 

  

Siobhan McCann, Ba (Hons) Education Studies with Psychology and Counselling , 
USC Certificate in Psychology, NCFE Level 2 certificate in Principles of working 
with individuals with learning disabilities, NCFE Level 2 certificate in Awareness of 
mental health problems, Autism training Tier 2 

  Sophie Pietersen Certificate in Therapeutic Work with Children & Young People 

  Madelaine Baldwin Certificate in Therapeutic Work with Children & Young People 

  Louise Le Poidevin Certificate in Therapeutic Work with Children & Young People 

  
Mike O’Kane, Bachelor of Education Primary, Certificate in Therapeutic Work with 
Children & Young People 

  Amy Mattingley Certificate in Therapeutic Work with Children & Young People 

  Rebecca Willcox 

  Alia Ghani 

  Tom Hatton, FdA in Therapeutic Work with Children & Young People 
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  Geraint Matthews 

  Lorraine Fillary  

  Elsa Bouillard 

  Philip Pykett 

  Scott Mitchell 

  Marta Figuiredo 

  Raul Martins 

  Marshall Balmer 

  Terry Welch 

  Tamara Gilham Certificate in Therapeutic Work with Children & Young People 

Education Team Deputy Head Teacher 
Eric Gill, BA (Hons) Business Management, QTS, Teacher’s Certificate for Special 
Education 

 Teaching Staff 
Anna Traer, Bachelor of Arts with Honours, Second Class in Teaching Studies, 
National Professional Qualification for Headship (NPQH) 

  Laura Dennis, Bachelor of Arts in Primary Teacher Education 

  Rupert Stace, Post Graduate Certificate In Education 

  
Emma Knipe, BA (Hons), Dip in Pre-School Practice NVQ3, FdA in Therapeutic 
Work with Children & Young People 

 Shifford Co-Ordinator Adam Clarke, FdA in Therapeutic Work with Children & Young People 

 Shifford Senior Support John Ruddock 

 Senior Teaching Assistants 
Helen Cadd, FdA in Therapeutic Work with Children & Young People, Forest 
School Leader 

  
Katy Price, BA (Hons) Social Care, FdA in Therapeutic Work with Children & 
Young People 

  Andrew Brooks FdA in Therapeutic Work with Children & Young People 

 Teaching Assistants Lianne Bromfield, Bachelor of Arts in Early Childhood Studies 

  Michelle Bassett Certificate in Therapeutic Work with Children & Young People 

  Sharon Turner 
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  Annika Boreham 

  Lewis Scott Certificate in Therapeutic Work with Children & Young People 

  Abbi Didcock  

  
Dean Holder MSc Rehabilitation & sports Therapy. BA Hons Sport Science & 
Educational Studies Post Grad Cert In Education (Phys Ed & SEN) 

  Hugo Scott 

  Imogen Tingle 

  Isobel Lloyd  Bachelor of Science in Psychology 

  Dawn Di Siena Higher Level Teaching assistant status 

 Practice Development Practitioner 
Becky Hince, Foundation Degree in Therapeutic work with children and young 
people 

Training Department Senior Training Officer Dawn Davidson, B.Ed., (Hons) 

 Specialist Teacher Ray Burrows, Cert. Ed., Dip. Art Therapy  

 MBOX Educational Psychologist Lead Dr Ruth Seymour, BSc Hons. Psychology 

 Therapeutic Outreach Practitioner Morwenna Rogers FdA in Therapeutic Work with Children & Young People 

MB3 Assistant Archivist 
Jennifer Galloway Bachelor of Arts with Honours, Second Class In Archaeology 
and History. MA in Archive Administration 

 Project Lead Marya Hemmings BA Hons in Psychology. MA Philosophy of Health & Happiness 

 Administrator Helen O’Neill 

 Archivist Nicola Hilton MA in Archives & Records Management 

Support Services Fundraiser Joanna Mitchell 

 Strategic Marketing Manager Hugo Pickering 

 School Nurse 
Laura Pemberton, Bachelor of Science (Honours) in Children’s nursing, Bachelor 
of science (Honours) in nursing (Learning Disability pathway). 

 Finance Director David Bowman, Bachelor of Arts in Politics. Certified Chartered Accountant 

 School Administrator Nigel Main, BA (Hons) 

 
Outreach & Research Centre 
Administrator 

Kathy Smith, RHS Level 2 & 3 Diploma in the Principles and Practices of 
Horticulture 

https://www.rhs.org.uk/education-learning/qualifications-and-training/rhs-qualifications/level-3/diploma
https://www.rhs.org.uk/education-learning/qualifications-and-training/rhs-qualifications/level-3/diploma
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 Hr Administrator/Sec. to Trustees Lucy Lowe 

 Financial Administrator Georgina Elliott-Dew 

 School Secretary Kate Keeler  

 Receptionist  Zoe Hicks 

 Receptionist Marygrace Fanshawe 

 Maintenance Manager Richard Elliott 

 Maintenance Worker Chris Bowsher 

 Maintenance Worker Gareth Jones 

 Kitchen Manager Lucy Adams 

 Housekeepers Annita Christie 

  Miriam Fletcher  

  Sarah Leach 

  Susan Stewart   

  Monica Svjantekova 

  Debra Tivendale 

  Cynthia Taylor 

  Elizabeth Leech 

 Cleaner     Mandy Clarke 
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9.3 Details of the management and staffing structure of the home, including 
arrangements for the professional supervision of staff, including staff that provide 
education or health care 

 
The School is organised around an integrated provision in which the main task areas of Group 
Living (care and treatment), Education (National Curriculum), the ‘Shifford’ team (behaviour 
management support), Therapies and Networks Team (work with the parents and carers of 
children and the provision of therapy), are supported by teams of admin, ancillary, kitchen and 
maintenance staff.  

Each component part of the School works in service to the primary task, in order to provide 
meaning and continuity for children who have experienced fragmented and traumatic early life 
situations.   

Our staff are trained to understand behaviour as a communication and trained via our own level 5 
Foundation Degree.  By understanding the emotional meaning of the behaviour, and reflecting on 
the impact of this with the children, we help the children make sense of their complex inner worlds. 
This self-reflective stance is built into all our staff support systems. We believe that if our staff are 
to work effectively with such challenging children, they have to model this practice and feel valued 
and supported. 

Within each department staff are supervised and supported within a clearly defined line 
management structure.  All members of staff receive individual supervision on a termly basis; 
group supervision on a 2-3 weekly basis and a reflective space on a 2-3 weekly basis.  

The Chief Operating Officer has external supervision from Christine Thornton - Organisational 
Consultant and Group Analyst. 

The Senior Management Team has a facilitated reflective group provided by Christine Thornton - 
Organisational Consultant and Group Analyst. 

Therapists have external clinical supervision for their clinical work. 

All staff facilitating a reflective space have external supervision with Gilla Gelberg – 
Psychotherapist and Organisational Consultant.   

 
 

 

 

 

http://www.mulberrybush.org.uk/
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9.4 If staff are all of one sex, or mainly of one sex, a description of how the 
home promotes appropriate role models of both sexes 

We always have a balance of boys and girls at the Mulberry Bush and try to maintain an 
equal balance in houses and classes. Currently we have; 15 boys and 11 girls. They are split 
amongst the houses and classes as follows: 

 

House or Class Boys Girls Staff - Men Staff - Women 

Rainbow House 3 3 4 7 

Jigsaw House 3 2 3 5 

Sunset House 3 4 5 5 

Pegasus House 3 2 5 6 

The Burrow 3 3 7 3 

Windrush Class 1 5 1 3 

Cherwell Class 5 1 1 3 

Evenlode Class 3 2 1 2 

Thames Class 3 3 1 2 

 

We try to maintain a good gender balance in the staff team in houses and class teams and 
men and women are very conscious of their responsibilities as male and female role models 
as well as providing maternal and paternal roles. 

 

10. Care Planning 

 

10.1 Any criteria used for the admission of children to the home, including any 
policies and procedures for emergency admission 

All admissions to the Mulberry Bush are planned; the school does not take emergency 

admissions.   

 

At the early stages of a referral it is useful to get an overall picture of the child.  The 

documents forwarded by the Local authority (or any other referrer) should be able to help us 

decide on the appropriateness of the child’s referral to the Mulberry Bush.  The sooner we 

are able to do this then either - the referral can proceed efficiently with the confidence that 

the child will be suitably placed or, we can let you know that the child may make better use 

of a different provision and, where possible, make recommendations.   

http://www.mulberrybush.org.uk/
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The documentation will also allow us to define indicators and contra-indicators for progress. 

 

Key documents that are useful to progressing a referral are as follows:-  

 

• Statement of Educational needs – the most recent copy with any amendments 

• EHCP 

• Chronology 

• Psychiatrist, Psychotherapist, Psychologist or Educational Psychologist reports 

• Last LAC Review report 

• Recent school reports 
 

Visits 

 

At an early stage, we would expect the Local Authority to support the child’s parents or 

carers to visit the school in order to understand where their child may be placed.  This will 

give the parents/carers the opportunity to have a thorough look around classrooms and 

residential areas as well as meeting staff to ask questions.  It is hoped that this will allay 

some of the anxieties they may have and support the referral and admission.  During the 

time that the child is in the classroom and house, the accompanying adults can either go off 

site and explore the local area or stay and talk to staff. 

 

If they are not already familiar with the school then the Local Authority will make 

arrangements to visit at around the same time as the parents/carers. 

 

Once a referral has been agreed, the child’s visit will be planned at the Pre-admission 

meeting.  These visits are as follows: 

 

● Preliminary visit – Lee Wright, our Director, visits the child at home to talk about the 

school and make an informal initial assessment of how the child will fit into the 

school; how they relate to people, how they might present themselves once at the 

school and how they will fit in with the child group. 
● First visit – two to two and a half hours.  This visit will start at around 11.00 am and 

allows the child to meet a few people before having an experience of the classroom 

and lunch in Rainbow House.  Usually, one of the children who sit on the School 

Council will help to show the child around and answer questions about the school. 
● There can be further visits including an overnight visit if this is thought to be useful 

and viable. 
 

Admission 

 

Admission will be at 11.00 am on an agreed date, unless pre-negotiated.  On the day of 

admission there will be a ‘Getting to Know You’ meeting chaired by one of the Rainbow 

House Managers. This meeting provides a handover of the child into the care of the school 

and although it covers very formal ground, it is intended to take place in a relaxed 

atmosphere and help the child feel as much at ease as possible at such a big juncture in 

their lives. 
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Views and Feedback 

"The Mulberry Bush offer a seamless process from the commissioning process through to 

reviewing and monitoring placement progress.  

Their commitment to children is so strong that this seamless service continues into the 

commissioning of the next placement.  

A truly outstanding service that places the individual needs of a child at the centre of 

everything they do".  

(Commissioner, 2015) 

A huge and sincere thank you for your care of C...... over the past two years - your love, care, 

concern, compassion, empathy and guidance reflect your motto of ‘ learning to live; living to 

learn’. We are just so impressed by the efforts you make to build up relationships with C...... 

and the whole family. The ‘open’ days have been fantastic for all of us. The Mulberry Bush 

School is an amazing place; you provide such quality of care, nurturing and encouragement. 

We wish you every success in the future; the children who ‘pass through’ must certainly find 

a safe haven with you all. Our gratitude to you.  

(Ex-pupils Grandparents) 

 

Our Children’s Comments recently: 

❏ “the Mulberry Bush is good; it’s helping me love science and everything” 

 

❏ “I think that the Mulberry Bush is a very good school and it helps children, including 

me. They know how you are feeling and will give you a hug when you need one you 

don’t even need to say once you get to know them” 

 

❏ “I like the school and am sad to be leaving” 

 

❏ “The adults help me when I am angry and the children are friendly. They give me the 

right work” 

 

❏  “I like it. It has stopped me from swearing a lot and I am now able to have a ps4 at 

home” 

 

❏ “The Mulberry Bush has helped me realise how aggression is not the right way to 

solve problems. Being big and tough is not the way to be - it's OK to be a child” 

 

❏ “I enjoy being in the Mulberry Bush - this is the first place I have had friends and I do 

loads of fun activities” 

 

❏ “I enjoy my time at the Mulberry Bush because it is helping me calm and stop hurting 

people. I have learned it is OK to be different” 


